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WH-1 WHAT MODULES CONTAIN

WHAT A LESSON CONTAINS

BEFORE YOU START

If the lesson requires the instructor to arrange materials or students before starting the
lesson, this section tells the instructor what to do.

INTRODUCTION

This section helps the instructor put the lesson in context for the students. It won’t appear 
if the module has an introduction that covers all the lessons.

WHAT TO TEACH

A. The “What to Teach” section lists all the concepts the instructor should cover in the lesson. The section labels each
concept with a separate capital letter, starting with “A.” The words that best represent the concept appear in
bold, so the instructor can glance at the text and easily see what the concept covers.
n A concept might include distinct points the instructor should cover.
n Distinct points will appear as bullets within concepts.

B. When a concept has one or more SUGGESTED TEACHING METHODS that go with it, the text represents the
SUGGESTED TEACHING METHOD as a white number inside a black circle: u All of the SUGGESTED TEACHING
METHODS follow in their own section after the “What to Teach” section, either on the same page or on the facing
page.

WHAT MODULES CONTAIN
Objectives
This section identifies key information or skills that students should have retained by the end of
the module.

Materials Needed
This section identifies all the materials 
and equipment that instructors and 
students need for the module.

Instructor Preparation
If the module requires the instructor to 
assemble or arrange materials before the day of class or before 
students arrive, this section tells the instructor what to do.

Introduction
This section helps the instructor put the module in context for the students. If the module has
individual lessons that have their own introductions, this section might not appear here, but with-
in lessons.

INDOOR MODULE Time Allotted: 10 minutes   

Lessons

A symbolic
icon appears
at the top of
each module.

This identifies
whether teaching
should take place
indoors (in a
classroom set-
ting) or outdoors
(where students
use their bikes).

This identifies the
time the instructor
should take to teach
the module if using it
in an 8-hour class.
(But the module might
contain enough mate-
rial for the instructor
to take longer.)This bar

shows the
start of all
the lesson
material.

This heading
shows the start
of a single les-
son. If the mod-
ule has only one
lesson, this
heading might
not appear.

All of the
page numbers
in a module
start with the
same 2-letter
code.

n Each time the publisher issues a
revised version of a module, this
section shows the new version
number and the release date.

n If you have a module customized
for a certain locale, a two-letter
location code will follow the ver-
sion number (e.g., 3MD).

Q
U
E
S.
8

This shows that a
teaching concept
has to do with a
question on the pre-
and post-class test.



SUGGESTED TEACHING METHODS

Each suggested teaching method (shown with a white number inside a black circle, e.g. u) goes with no more than
one “What to Teach” concept (or “taught concept”). The text below describes each method.

One method not described: lecture, or simply telling students what you want them to know. While lecture might seem
the easiest teaching method, students often learn best from seeing or doing—as in the following methods.

u Illustration: The instructor uses an illustration to represent a taught concept. It refers to an illustration that either:
(a) the students have in their possession, or (b) the instructor draws on an easel or
board.
n The text refers to each illustration by a figure name such as Fig. WM-1. A copy

of the illustration then appears on the same page (usually along the right mar-
gin), so either the instructor can see what the students see, or the instructor can
draw it.

n If a figure has an all-numeric name, such as Fig. 15-5, the figure appears in the
recommended student handbook (whichever one the local curriculum uses) for
the 8-hour class. In the figure’s name, the number before the hyphen means the
page of the handbook on which the figure appears; the number after the hyphen
represents the figure’s position on the handbook page.

v Q&A: The instructor finds out what students might already know about the taught concept
by askng questions—and lets the students tell each other, rather than simply having the
instructor tell them. The method starts with a question the instructor should ask the stu-
dents, e.g.:
Ask: How do you signal a right turn?
Right after the question, the Possible answers include section tells the instructor the
question’s possible answers.
n If students don’t come up with any of these answers, the instructor could either ask the

question in a different way or simply reveal the answers.
n Some instructors like to write students’ answers on a board or easel paper, to help everyone absorb the material.

The instructor might write only the correct answers, because displaying wrong answers might cause students to
remember them.

w Discussion: The instructor leads the students in a conversation with which they figure out for themselves some
or all of the teaching concepts the instructor wants to cover. In the discussion, students might come up with addi-
tional points helpful to the lesson. As the students state their points the instructor might write one- to five-word
summaries of them on a board or easel sheet, to make sure the discussion covers everything.

This method often starts, like Q&A, with a question the instructor should ask the students.
Right after the question, the How to handle responses or Use students’ answers section helps the instructor
guide the students to uncovering the taught concept. This method often works best if the instructor volunteers as
few answers as possible.

x Static demo: The instructor stands or sits in place and shows students how to do or use something.

y Demonstration: The instructor shows students how to do something, usually while the instructor rides their
bicycle. Before starting an on-bike demonstration, an instructor should:
n Prepare their bike so that nothing unexpected happens.
n Tell students where they should end up, if students will follow the instructor.

z Static practice: The instructor has the students practice something while sitting or standing in place.

{ Practice: The instructor has the students practice something while riding their bikes, usually with all students
practicing at the same time. The instructor watches and helps the students improve.

| Individual practice: This method works the same as Practice, but students do the exercise one at a time.
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Figure WM-1

Figure 15-5

Bike Handling & Traffic CyclingTF-1 Traffic Basics VERSION 1–SEPT. 14 2006

TRAFFIC BASICS
Objectives
At the end of this module students will know how speed and position help them avoid crashes.

Materials Needed
n Student handbook
n (Optional) Whiteboard, easel, and/or demo toys

Instructor Preparation
n The schedule for the standard eight-hour class allows 40 minutes for this module. However, if

you use all of the SUGGESTED TEACHING METHODS shown, the module can take up to 90
minutes. Instead, you could cover many of the topics in depth during the “Practice Ride”
module. If the class includes the “Practice Ride” module, you should use the “Practice Ride
Preparation Guide” to identify the topics on which you’ll focus (and where and how) during
the practice ride. You can then spend less time on these topics during this module.

n Though not required, it would help students to learn the most prevalent types of bicycling
crashes before learning traffic basics. The module titled “Introduction” covers this material. If
the class doesn’t include the “Introduction” module, decide whether and how you want to
cover the crash topic; you might choose to work it into this module.

n This module makes extensive use of traffic-scene illustrations. If you plan to re-draw some of
the illustrations on an easel or whiteboard, or replicate the illustrations using toy cars and
bikes, you might set this material up in advance.

n This module contains answers to test questions 7, 8, and 10. Review the questions in advance.

Introduction
“Although motorists have a responsibility to share the road with bike riders, you can bicycle in a
way that helps you avoid most crashes. These lessons show you how.”

INDOOR LESSONS Time Allotted: 40 minutes   

Lessons

LAW FUNDAMENTALS

WHAT TO TEACH
A. Ride in a straight line without swerving. (The law prohibits swerving.) Otherwise, you make it hard for road users

behind you to predict your path and avoid hitting you.

B. Riding against traffic represents one of the most frequent causes of car-bike crashes. Riding against traffic causes
crashes with (a) motorists coming up on cyclists more quickly than with-traffic cyclists; (b) motorists turning right
into a wrong-way cyclist’s path; (c) motorists turning left in front of a wrong-way cyclist; (d) motorists parked,
opening their doors; (d) pedestrians stepping into the street in the path of a wrong-way cyclist. u

C. The law requires signaling. Hand signals: Right, left, slow. (Right signal: Some states’ laws specify use of an
upright arm, but motorists better understand a straight-out arm.) Don’t signal if it interferes with needed braking or
shifting. v Use gestures to convey your intentions (go ahead, thanks for waiting, I’ll go there).w

D. Right of way: (a) At a four-way stop, first to stop goes first; if simultaneous, one on right goes first. (b) A road
user entering the roadway must yield to those on the roadway. (c) Users crossing a bigger roadway must yield to
users on it. (d) Users changing lanes must yield to users in the lanes. (e) Turning users must yield to oncoming
users. (f) You shouldn’t take right of way unless you know the other person gives it to you. x

E. Slower traffic keeps right: This applies to which lane to choose. As a bicycle rider you generally ride the the
rightmost lane, unless you prepare to turn left or avoid an obstruction. Within a lane the law says that bicycle rid-
ers should stay as far to the right “as practicable,” which means “practical” or “except to avoid hazards and
obstructions.”

F. Sidewalks: Walk your bike on sidewalks. (Local laws might prohibit riding.) Never ride on sidewalks faster than
walking speed, and watch for walkers coming out of alleys, out of doorways, and from around corners. 
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SUGGESTED TEACHING METHODS

u Static demo: Depending on how much time you have,
you can demonstrate the speed and visibility challenges of
a motorist and biker approaching each other in one of
these ways:
n Use the index finger of each hand to represent a car and

bike, respectively. Show how slowly a motorist
approaches a biker going in the same direction as
opposed to a motorist approaching an oncoming biker.

n On a board or easel, draw an overhead view of a biker
approaching cars in their lane.

n Use toy cars and bike.
n Arrange chairs as parked cars and have students play the roles of

biker and motorist.

v Q & A: Ask: How do you signal a left turn? A right turn? What does
this [show “slow” signal] mean?

v Static demo: Have a student sit on a bike in front of the class, facing
away from class. Ask them to demo each hand signal.

v Illustration: Use Fig. 13-7 to show students how to signal.

w Q & A: Ask: Why use a bell, horn, or your voice to warn others of
your presence? 
Possible answers include:
n Because walkers and drivers don’t notice bikes in traffic as easily

as they do cars.
n Because people can’t see bikes as readily, and bikes don’t make as much

noise as motor vehicles.
n You should do whatever you can to put a larger safety margin between yourself and walkers and drivers.

Another thing you can do: Don’t wear headphones.

x Illustration: Use Fig. 19-8 or reproduce it on a board or easel.
n Identify for students two motorists who have stopped at once, and ask which should go first. 
n Repeat, but switch one of the motorists to a bike rider.

Figure 13-7

LEFT SLOW/STOP RIGHT

Figure 19-8
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CLOSING THE LESSON

SUMMARIZE
This section shows a statement the instructor can say to
close the lesson.

CHECK FOR UNDERSTANDING
This section gives the instructor one or more questions
to ask the students. Students’ answers can then help the
instructor find whether students have met the learning
objectives shown at the start of the module. A sample
question:
Question:
Name three traffic rules you can follow while bicycling
in traffic that will help keep you safe.

Right after the question, the Possible answers
include section tells the instructor the question’s possi-
ble answers. If students don’t come up with any of
these answers, the instructor could either ask the ques-
tion in a different way or use the RETEACHING METH-
ODS in the next section.

RETEACHING METHODS
When students don’t seem to get one or more concepts
covered by the module, the instructor might use the
methods described in this section to help them.

FOR ADVANCED STUDENTS
Some students might already know some of the material
included in the module, and want to know more. This
section identifies added material the instructor might give
to these students.
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